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Abstract 

We conducted this study to determine the extent “Teachers’ View of High School Principals’ Support 
for alternative assessment as a tool for Meaningful Learning, during the first semester of the academic 

year 2021-2022, using the descriptive approach. The population consisted of all of the (94) secondary 
schools in Bethlehem governorate and in Negev Sector. The sample consisted of (268) teacher from 

both areas. We used the questionnaire to achieve the goals of the study. The results showed that the 

role of principals in supporting alternative assessment from the teacher’s point of view was high with a 
mean of (3.71) over/out of (5). The result also revealed that there were no statistically significant 

differences due to gender and academic qualifications. However, there were statistically significant 

differences due to years of experience in favor of less than five, and due to location in favor of Negev 
sector. In light of the results, the researchers recommended that teachers should replace the 

traditional assessment to more meaningful assessment, and encourage the students to use the higher 

order thinking skills in their daily life. The principal should involve the alternative assessment spirit in 
building the school vision, and encourage cooperation between teachers rather than competition. The 

Palestinian Ministry of education should raise the awareness of the local communities about the 

importance of the alternative assessment at schools, to have more cooperation between the local 
communities and the schools, Adopting the Negev experience in implementing the alternative 

assessment theory, in order to apply it at the schools of Palestinian Ministry of education. 
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Introduction 

People can benefit from technology used in business, health, care, and 
manufacturing. This technology could be applied in education even before the 
spread of the internet. Teachers used to convey this knowledge through lecturing, 

discussions, and readings. Gozuyesil & Tanriseven (2017) While many teachers, 
principals and district administrators, use new forms of project-based curricula and 
performance based on assessment-where students get information from many 
sources. The role of their teachers is as a coach and manager.  

Barron and D-Hammond (2008) pointed out that nowadays many scholars report 
about the need for powerful leadership where learning focuses on the demands of 
life to prepare the students for twenty-first-century skills. Teachers help in avoiding 
the traditional academic approaches and the narrow tasks that are not going to 

develop students’ ability for critical thinking and writing. Stalheim (1998) added 
that life in schools focuses on learning.  

Teachers and principals learn continually as we teach and carry out our activities. 
They fight to improve learning environment and to facilitate learning for the 
students According to Ausubel (1963), educators have to reach the heart of the 
education process through deliberate attempts to influence cognitive structure to 
maximize meaningful learning. According to Hunter et. al (2022) teachers 
Sometimes find it difficult to achieve it without organizing the curriculum to provide 

for the traumatic introduction of new facts and concepts. 

Novak (2002) explained that Ausubel’s theory covers the whole learning process 
from the planning to the assessment and the application. Alternative assessment 
helps the learner choose conscientiously to integrate the new knowledge that 
learner already possesses (Burrows et. Al, 2021), Scientists who studied human 
learning agreed that the meaning constructed by human beings at birth is faulty or 
limited. This faulty and limited meaning can distort new meaning construction 
Demir et. al (2019). 

Howland et al. (2012) pointed out that students mostly experienced standardized 
tests or memorized information. Schools have become testing factories. When 
students finish the high school, they only know how to take tests, students seldom 
invest their knowledge in attempting to understand the knowledge being tested 
because the test is done individually.  

Through the testing process there will be no need for cooperative learning, students 
will not develop conceptual understandings (Patmisari et. Al., 2022), learning to 
take tests does not result in meaningful learning. Through meaningful learning, 
students have to be willfully engaged in meaningful tasks as well as engage in 

active, constructive, intuitional, authentic and cooperative activities (Gozuyesil & 
Tanriseven, 2017). The role of schools is to teach students how to recognize and 
solve problems. In order to achieve this goal, principals have to recognize and 
implement the curriculum around the alternative assessment activates.  

According to Novak (2011), alternative assessment involves thinking and feeling.  
Rote learning studies recall information. Students are motivated only when they get 
the right answer. Whereas in alternative assessment students are rewarded 
intrinsically and there is usually a higher level of positive affect resulting. In rote 

learning, teachers tend to simplify the new knowledge and separate it from the real 
world. While in meaningful learning, teachers teach the new material with context.  
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Historical Background (The importance of Meaningful learning): 

According to Hunter et. al (2022), Alternative assessment embodies “a distinctive 
kind of learning process.”  The learner employs a set to incorporate within his 
cognitive structure, nonverbal in fashion, in no arbitrary, potential meaningful 
materials. Alternative assessment does not mean learning of meaningful material. 

Meaningful material cannot be meaningful learned because it is only potentially 
meaningful. Alternative assessment should have components that determine the 
aspect of learning material or be potential meaningfully Ausuble (1963). 

Burrows et. Al (2021) argue that It is difficult to demonstrate that alternative 
assessment has occurred; the only feasible way is an independent problem-solving 
to check whether the learners comprehend meaningfully the idea they are able to 
verbalize. Problem solving demands other abilities and qualities to achieve such as, 
reasoning power, flexibility, perseverance, sensitivity, improvisation and tactical 

smartness. Ausuel (1968). 

Ausuel (1968) pointed out that we can distinguish three distinct phases during 
meaningful reception learning and retention. First, before potentially meaning 
material can be learned, it must be perceived; the second phase is the learning- 
retention process that is observed by a relevant and appropriate inclusive 
conceptual system. The third phase is the reproduction of the retained information.  

Alternative assessment requires both that learners manifest a alternative 
assessment set and that the learner should potentially absorb the material they are 

learning (Patmisari et. Al., 2022).  When the learner establishes a alternative 
assessment relationship between new and established knowledge, then what the 
learner requires to involve both the nature of the learning task and the nature of 
particular learners’ structure of knowledge, which is a more complicated matter 
than a alternative assessment set. Alternative assessment is an emergent outcome 
of the interaction between the ideas to be learned in the instructional material and 
relevant subsuming ideas in the learner’s cognitive structure Ausubel (1963). 

Ausubel (1963) add that Motivational factors (enhancing effort, attention and 

immediate readiness for learning) have a positive effect on ensuing meaningful 
learning, besides the cognitive variable that influences availability during the 
retention interval. In addition, the above factors influence the cognitive interactional 
process in the particular aforementioned ways through the cognitive variables that 
determine precision, stability, clarity and discriminability, which emerges new 
meanings during learning.  

Vallori (2014) illustrated the most vital principles in applying meaningful learning. 
Those are open: work assists all learners to learn, then motivation; they help 
increase classroom environment and make learners be involved in their tasks.  In 

addition, they must be related to the environment of learners. They are also 
creative, which reinforces imagination and intelligence. Moreover, they are built on 
concept mapping, which helps to link and connect concepts. Finally, they are based 
on educational programs and must be adjusted in considerable to learners with 
special necessities.   

According to Karpicke (2012), through meaningful learning, people have the ability 
to reconstruct knowledge rather than reproducing it exactly. People do not store the 
same copies of experiences that reproduce verbatim in retrieval because knowledge 

is reproduced on the basic of present context and available retrieval cues (Ahmad 
et. Al, 2020).  

Understanding the process involved in retrieving and reconstructing knowledge is 
essential in order to understand learning. Because the act of retrieval itself is a 
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powerful tool for enhancing long term learning (Gozuyesil & Tanriseven, 2017). 
When people reconstruct knowledge, people's expression depends on a retrieval 
cues available in a given content. In addition, every time people retrieve knowledge, 
the knowledge is changed, so retrieving knowledge will improve their ability to 
regain knowledge again in the future (Demir et. Al, 2019).  Retrieval is important for 

understanding learning because all types of knowledge requires retrieval and 
depends on of retrieval cues. Therefore, retrieval is the key to promote learning 
through improving the match between a cue and particular desired knowledge. 
Retrieval-based learning helps improve students’ performance. There are many 
activities that active retrieval could be potentially incorporated into and retrieval 
could be integrated in such activities in many different ways (Sadilloyevna, 2022).  

Novak and Gowing (1984) added “that alternative assessment needs an effective tool 
to visualize it by using a concept map to better understanding and an assessing 

concept map as a graphical tool for representing knowledge structure in the form of 
a graph. The nodes of graph represent concepts. The edge that runs between 
concepts represent relationships. Concept and relationships between them 
formulate propositions”. (p.5) concept maps require constantly integrated newly 
acquired concepts and relationships into existing concept maps. It is important that 
in alternative assessment the concept map can be modified to accommodate the 
change.  

Principals can use the concept map as a tool to improve teaching, concept map- 

based on assignments has different formats, which has an impact on the outcomes. 
What makes incorporation of concept map into teaching is feasible: if you use the 
concept map tools and learning curves, a concept map can be constructed in many 
different ways Wie and Yue (2017).  

How could principals use the theory of alternative assessment effectively? It is 
important that principals believe in alternative assessment theory as a tool for 
developing their schools by understanding how knowledge is produced and 
reconstructed, be certain of the significance of retrieval in implementing alternative 

assessment and besides, be aware of the concept map. This basic understanding 
can help principals develop their effectiveness in implementing meaningful learning. 
In this study, I will draw a picture about the role of the principal in fulfilling 
alternative assessment in schools, the importance of technology in adopting 
alternative assessment and the importance of alternative assessment in evaluating 
students in alternative assessment process.  

Alternative assessment definition: 

Harpaz (2013) defined alternative assessment as “It is the rebuilding or the 
reorganization of knowledge that adds to the meaning of experience, and that 

increases the capacity to direct the course of subsequent experience. 

On the other hand, it is a procedure in which the learner offers new meaning to his 
mental concepts, contents, ideas, insights, positions, attitudes that were learnt in 
the earlier and opens paths for learning more complex contents in the future. 

Vallori (2014) defined the alternative assessment according to Ausubel, "the most 
important single factor that influences learning is what the learner knew." 
Therefore, meaningful learning, which implies longer retention than memorizing, 
occurs when humans relate new concepts to pre-exist familiar concepts. Then, 

changes are produced in our cognitive structure, concepts are modified and new 
links are created. It is a useful tool because it enables real learning, it generates 
greater retention and it facilitates transferences to other real situations. 
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Wei and Yue (2017,5) defined alternative assessment (as identified by Ausubel in 
Ausubel, 1963) as the most important learning principle) as a process signified by 
integrating new concepts and propositions with existing relevant ideas in some 
substantive ways, within one’s cognitive structure. 

"Meaningful learning," by definition, involves the acquisition of new meanings. New 

meanings, conversely, are the end products of meaningful learning. That is, the 
emergence of new meanings in the learner reflects the prior operation and 
completion of a alternative assessment process. Ausubel (2000).  

The role of principals in supporting the alternative assessment:  

Allison et al. (2015) stated that in developed countries, schools are expected to 
provide learners with ways that lead to an active lifestyle by emerging their ways of 
understanding through evolving their experiences to make education more 
meaningful, relevant and engaging. Egalite et al. (2015)  Explained that Policymakers 

run the risk of rating student's development by raising standardized tests that 
focus on the cognitive outcome.  Researchers are paying attention towards the 
importance of non-cognitive skills for students’ outcome, but tend to ignore what 
ingredients are needed for students’ success. Schools have a rich bank of cognitive 
measurement compared to shortage selection in assessing students for non-
cognitive measurement Patmisari et. Al. (2022). 

Egalite et al. (2015) added that in early childhood programs, the social-emotional 
development is promoted. The institutions of higher education recognize the 

importance of the non-cognitive skills. Some universities evaluate their students on 
resilience and teamwork as well as the knowledge integrity, communication, and 
organizational skills.  

Allison et al. (2015) showed that Project-based learning increase popularity in 
pedagogy. It builds knowledge from a variety of curriculum subjects, but if it is 
applied, it will lead to deeper learning, which creates opportunities for personal 
learning and avoid meaningless outputs, which means avoiding lack of learning 
motivation and communities of learning.  Residential project work was important in 

contributing to (among other things) autonomy, a reassuring climate, an 
autonomous enthusiasm, a perceived competence and a task approach oriented 
towards a goal.  

Lee and Lo (2007) stated that accelerated school project improves educational 
quality through the school reform model. It depends on three principles. The first is 
that all school community shares the vision for the school, in order to achieve a 
powerful learning by setting their goals together. Secondly, all participants share 
the responsibilities for the outcomes because they are empowered to take part in 
the decision-making process. Thirdly, the school community should realize, making 

use of the knowledge, talent, and resources of every member of the school 
community. This change has to cover the entire school. 

Baran et al. (2017) agreed that when teachers adopt mobile learning, it enhances 
teachers with mobile tools, knowledge, and skills to carry out mobile in their 
classes. Therefore, the need for criteria for evaluating educational mobile 
applications is essential to evaluate the effectiveness of mobile learning 
environments. Teachers have to adopt rubrics and tools related to authenticity, 
social interactivity, portability and personalization to fulfill assessment 

meaningfully.  

Fisher et al. (2010) suggested that in order to make professional development 
accessible, it is important that teachers embrace computerized programs to build 
effective and improve students’ outcomes.  
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Non-cognitive skills (behaviors, attitudes, and strategies) are responsive to 
educational intervention Egalite et al. (2015). Teachers need to get training to 
evaluate students in pedagogical affordances to make decisions about using them 
in the future and on electing educational applications. Baran et al. (2017). 

Previous studies 

Patmisari et. Al. (2022): The purpose of this paper is to provide an alternative 
assessment approach for teachers in civic learning so that it can be used as a 
reference for civic teachers to conduct the affective assessment. This research is 
included in the Library Research type of research. Data is obtained from various 
books, journals, scientific papers, and other documents that examine the distance 
learning assessment model. The results showed that five assessment approaches 
could assess students’ attitudes: survey techniques, interviews, observation, self-
assessment, and user data. The survey approach is most commonly used in various 

disciplines to show course satisfaction, perceived course usability, and intention-
fulfilment. Interviews were used to reveal experiences during their learning, such as 
professional development, leader motivations, and barriers. Self repost with a Likert 
scale reflects students’ perceptions of affective learning outcomes, such as learning 
experiences, perceived learning benefits, and civic learning satisfaction. Observation 
and self-assessment are used to reveal students’ evaluations of learning experiences 
and distance learning benefits. Meanwhile, user data is used to measure the 
experience and emotional state of students. 

Sadilloyevna (2022): In all academic settings, assessment is viewed as closely 
related to instruction. Assessment is needed to help teachers and administrators 
make decisions about students’ linguistic abilities, their placement in appropriate 
levels, and their achievement. The article analyses importance and benefits of 
alternative assessment in teaching English as a foreign language. 

Burrows et. al (2021): Research has begun to explore the undergraduate 
laboratory in many facets, such as students’ feelings, goals, and instructional 
approaches to the laboratory. However, research has not explored the experiences 

of students with summative assessment in the laboratory. This qualitative study 
investigates the experiences of upper-level undergraduate students’ exposure to lab 
interviews as an oral summative assessment. A phenomenological approach guided 
the analysis and interpretation of data gathered from 16 semistructured student 
interviews. The exploration of the data resulted in the development of an outcome 
space with three fundamental features and students’ core perceptions about lab 
interviews. This outcome space explores students’ feelings, performances, and 
perceived conceptual understandings before, during, and after the interview 
process. Implications and suggestions for the design and improvement of 

assessment practices are discussed. 

Ahmad & Jamil (2020): this article discusses the applications of different types of 
assessment and evaluation procedures in teaching. The main research objective 
was to strengthen the superiority of alternative forms of assessment methods over 
traditional assessments in the light of learning theories i.e. behaviorism, 
cognitivism, and constructivism. These learning theories define learning differently. 
A growing body of research suggests that assessment greatly influences classroom 
instruction and that it is closely linked to teaching and learning. Students learn the 

way they think they will be assessed rather than what is mentioned in the 
curriculum. The present study concludes the importance of alternative assessment 
techniques to highlights learner’s misconceptions and gaps in their knowledge. 

Demir et al (2019): This literature review investigate alternative assessment in 
order to highlight key findings in this research field; to identify challenges and 
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facilitate its adoption; to illustrate gaps or shortcomings in the literature, and to 
further contribute to the body of research on alternative assessment. Descriptive 
content analysis was used to review, identify and describe the general trends and 
research results in a particular scope. Using the content analysis, 42 studies 
regarding alternative assessment were collected and analyzed. Multiple variables 

including: study method, participants, research area, research design, context of 
the study were extracted, and categorized according to teacher perceptions related 
to pedagogy, student impact, challenges in implemention and teacher competency 
on alternative assessment methods. The major findings were that although some 
teachers do not feel competent in using alternative assessment; they nevertheless 
have positive attitudes towards these methods, and they believed that the methods 
improve students’ higher-level thinking and creativity. 

Al-Mahrooqi, R., & Denman, C. (2018): This literature review investigate 

alternative assessment in order to highlight key findings in this research field; to 
identify challenges and facilitate its adoption; to illustrate gaps or shortcomings in 
the literature, and to further contribute to the body of research on alternative 
assessment. Descriptive content analysis was used to review, identify and describe 
the general trends and research results in a particular scope. Using the content 
analysis, 42 studies regarding alternative assessment were collected and analyzed. 
Multiple variables including: study method, participants, research area, research 
design, context of the study were extracted, and categorized according to teacher 

perceptions related to pedagogy, student impact, challenges in implemention and 
teacher competency on alternative assessment methods. The major findings were 
that although some teachers do not feel competent in using alternative assessment; 
they nevertheless have positive attitudes towards these methods, and they believed 
that the methods improve students’ higher-level thinking and creativity. 

Gozuyesil & Tanriseven (2017):  This study aims to examine the impact of 
alternative assessment techniques on achievement. Research Methods: In the 
study, a meta-analysis was conducted to combine the effect sizes of the primary 

studies during data collection and data analysis. Findings: Data analysis indicated 
that alternative assessment techniques have a significant and positive effect 
(d=0.84) on students academic achievement. Such techniques have been found to 
be more effective in Mathematics courses (d=0.84), and the effect of using portfolios 
in class (d=1.01) is worthy of note. In accordance with the moderator analysis, 
whereas the effect sizes do not significantly vary in terms of subject matter and type 
of alternative assessment technique, there is a significant difference in the effect 
sizes in terms of school levels of students. Implications for Research and Practice: 
The results highlighted portfolios as a highly effective assessment technique for 

students’ academic achievements, and it revealed the impact of alternative 
assessment techniques on enhancing academic outcome. However, the low 
effectiveness of authentic assessment at the primary level may be associated with 
the development of creativity and critical thinking skills over time 

Ahmed Al-Thawabiya and Khalid Al-Saudi (2016):  The aim of this study was to 
identify the obstacles hindering the implementation of realistic evaluation strategies 
and tools from the point of view of Islamic education teachers in Tafileh 
Governorate according to their gender, qualifications and years of experience. The 

school community consisted of (140) teachers and teachers, Responded to them 
(49). To achieve the goal of the study, a questionnaire was developed consisting of 
(26) Items divided into four dimensions. As has been confirmed the tool is reliable 
and stable. The study showed that the obstacles related to the conditions of 
application came first, followed by obstacles.  Obstacles related to the school 
curriculum, and the obstacles related to students ranked last, there are significant 
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differences between the mean of the real-time constraints, due to the period of 
study in the fields of (α statistically significant at 0.05) and no significant 
differences were found due to the rest of the variables or interactions between them. 
In light of these results. 

Ashraf Attia Fouad Mustafa (2016): this study aims at identifying the status of 

practicing Alternative Assessment by the Islamic education teachers of the 
elementary schools in Gaza. To achieve the above objective, the researcher used the 
descriptive analytical approach to conduct this study. The researcher also designed 
the tools of the study, which are a questionnaire and a focal group to collect the 
necessary data. The researcher also selected all the teachers of Islamic education in 
the elementary stages in the directorate of education in the middle governorate 
whose number was (24 male teachers) and (91 female teachers) as the study 
sample.  

Camburn et al. (2016): conducted a study in United States aimed at examining the 
potential benefits, limitations, and challenges involved in using experiments to 
evaluate professional development for principles. The study was based on urban 
school’s district with 48 principals. It describes the intended curriculum developing 
attendance records, and interview data. There is a growing belief that professional 
development for principals that has coherent, research-based content and that 
provides principals with authentic, problem-based, collaborative learning 
experiences can be effective in improving principals' practice, It is also assumed 

that the program would likely have no effect on principals' emphasis on 
instructional leadership of planning. The DPD may have had a short-term impact 
on the amount of time principals spent planning and setting goals.  

Akram Adel Al-Basheer and Areej Isam Barham (2012): the study aimed at 
investigating the degree of Mathematics and Arabic teachers' using of the 
alternative assessment strategies and its tools in Jordan. To achieve the objectives 
of the study; a questionnaire was built and it was distributed over 86 teachers, and 
semi- structured interviews were conducted with 20 teachers from the two 

specializations. Results of the study revealed that the degree of teachers' using for 
the pencil and paper strategy was high, while it was intermediate for the use of 
performance –based assessment strategy, the observation strategy, and the 
communication strategy, and it was low for the reflection assessment strategy and 
in the use of the alternative assessment tools. Results also revealed that there were 
no statistically significant differences in the degree of teachers' using for the 
alternative assessment strategies related to the effect of teachers' specialization. 
Whereas, there was statistically significant differences related to the effect of 
number of years of experience and to the effect of the training courses. 

Recommendations were offered in the light of the study. 

Mohammed Shehadeh Zaqout (2011): The objective of this study is to determine 
recent trends in the evaluation. It also aims to identify the reality the Arabic 
language teacher’s use, in the preparatory stage in UNRWA schools in the Gaza 
Strip, of alternative evaluation, and determine whether different teachers use the 
methods of evaluation depending on the gender variable, to achieve these goals the 
researcher followed the descriptive approach, using two tools, namely: the 
questionnaire and note card. The study sample included (60) teachers from the east 

and the West of the Gaza Strip. It included also sample of (24) managers and 
supervisors. The researcher noted the reality of the use of Arabic language teachers, 
in UNRWA schools in Gaza City, of the alternative methods of evaluation. A 
questionnaire was distributed among managers and supervisors for the same 
purpose. The study recommended a number of recommendations including: 
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- review of the current evaluation practices that rely on traditional tests; it is no 
longer acceptable for the teachers to continue to understand that the evaluation is 
a synonym for the exams; and the role of the school continues to be limited in the 
scope of preparing the students for the tests rather than the understanding. 

- Develop of curricula, in particular the subjects of the Educational Measurement 

and evaluation studied by the students - future teachers. In Education Faculties to 
include methods of alternative evaluation. 

Gaps in the Literature 

There is a huge gap in applying alternative assessment between the schools in the 
Negev Sector and Bethlehem governate. Many researchers tackled this issue in the 
Negev Sector, While schools in Bethlehem  governorate lack of researches that 
study this issue. 

The originality of the present study 

Principals have an important role in supporting alternative assessment, which has 
a pronounced positive effect in general. Education in the 21st century greatly needs 
such an approach in learning. Currently, the principal's role in supporting 
alternative assessment is still ineffective. The researchers felt the importance of the 
principal's role in supporting alternative assessment in both Bethlehem and 
Bedouin high schools. 

The importance of the study appears in focusing on a new approach in education, 
which is alternative assessment. According to the researcher's knowledge, this 

research is the first to tackle this subject. This study is one of a few studies that 
make a comparison in fields of education between the Palestinian system and the 
Negev system. 

This study aims to 

The purpose of the study is to examine teacher perspectives toward the extent to 
which high school principals in the Bethlehem governorate and Bedouin Sector 
support alternative assessment. In addition, the study aimed to acknowledge if 
there are statistical differences in supporting alternative assessment by high school 

principals in Bethlehem governorate and Bedouin Sector from the teacher 
perspective. 

Questions of the Study: 

The Main Question: to what extent Teachers’ View of High School Principals’ 
Support for alternative assessment as a tool for Meaningful Learning? 

Based on the main question the following sub-question formed: 

Is there a difference in the extent Teachers’ View of High School Principals’ Support 
for alternative assessment as a tool for Meaningful Learning due to gender, location, 
years of experience, academic qualification? 

Study Hypothesis: 

1. There are no statistically significant differences at (α ≤ 0.05) in the means of 

Teachers’ View of High School Principals’ Support for alternative assessment 

as a tool for Meaningful Learning due to gender. 

2. There are no statistically significant differences at (α ≤ 0.05) in the means of 

Teachers’ View of High School Principals’ Support for alternative assessment 

as a tool for Meaningful Learning due to location. 
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3. There are no statistically significant differences at (α ≤ 0.05) in the means of 

Teachers’ View of High School Principals’ Support for alternative assessment 

as a tool for Meaningful Learning due to years of experience. 

4. There are no statistically significant differences at (α ≤ 0.05) in the means of 

Teachers’ View of High School Principals’ Support for alternative assessment 

as a tool for Meaningful Learning due to academic qualification. 

The significance of the Study: 

The importance of the study appears in focusing on a new approach in education, 
which is alternative assessment. According to the researchers’ knowledge, this 
research is the first to tackle this subject in Bethlehem and the Negev sector. This 
study is one of a few studies that make a comparison in fields of education between 

the Palestinian system and the Negev system. 

Definition of Terms: 

Alternative assessment: defined by Washington, DC (1999) as a blanket term that 
covers any number of alternatives to standardized tests. While the traditional paper 
and pencil tests may be effective to assess some of the skills (such as listening), 
they are not sufficient to assess the productive skills of speaking and writing. The 
nature of proficiency-oriented language learning calls for a variety of assessment 
options reflecting the numerous instructional strategies used in the classroom. 

Authentic assessment, performance-based assessment, and portfolio fall under this 
category.  And defined by (carol et al, 2007) "way to gauge student learning other 
than formal testing" (p222). 

Procedural definition: a method of evaluation that measures a student’s level of 
proficiency in a subject as opposed to the student’s level of knowledge. The overall 
goal of alternative assessment is to allow students to demonstrate their knowledge 
and execute tasks. 

Bethlehem Governorate: Bethlehem Governorate is one of the largest West-Bank 
eleven governorates. It occupies 607.8 km2 of mass land and is bordered with 

Jerusalem Governorate in the North and Hebron Governorate from the South.  
(page 2) 

Bedouin Sector: According to data from the Central Bureau of Statistics, in 2009 
the Bedouin (Muslim) people of the Negev numbered 192,800 represent 27.4% of 
the total residents of the Negev (around 02,600). In 2009, the Bedouin citizens of 
the Negev constitute 15.6% of the total Arab population of Arab citizens Israel 
(1,239,230 not as well as the 296,370 Arab residents of East Jerusalem). 

Methods (Design of the Study): 

The current study adopted the descriptive analytical approach. After collecting the 
data, the researchers used the analytical-statistical method to answer the question 
of the study and interpreted the results.  

Population and sample of the study: 

Population of the study: 

The population of the study consisted of all secondary school teachers in both 
Bethlehem governorate and the Negev sector. The total Number of teachers was 
(2463) and the total Number of the secondary schools was (94). 
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Sample of the Study: 

From this population (268) sample of teachers from a random cluster of twenty 
secondary schools were chosen to respond to the questionnaire.  

Table (I): statistical description of the research sample according to 
demographic variables 

Demographic Variables Frequency Percent % 

Gender 
Male 126 49 

Female 132 51 
Total 268 100 

Geographical area 
Bethlehem 129 50 

Negev Sector 129 50 
Total 268 100 

Years of experience 

less than 5 101 40 

5-10 62 23 
more than 10 95 37 

Total 268 100 

Qualification 

Diploma 23 7 
BA 181 73 

Master and above 54 20 
Total 268 100 

instruments of the study: 

The researchers developed Questionnaire to examine the teacher’s attitudes toward 
the extent to which a principal’s in Bethlehem governorate and Arab schools in 
Negev support alternative assessment from teachers’ point of view. The researchers 
developed the questionnaire, which consists of two sections. The first section 
included personal information about the respondents. The second section included 
(12) items, to investigate the role of principals in supporting the alternative 
assessment” Here are some of the studies that helped the researcher in developing 
the questionnaire: Moran et al (2010), Allison et al (2015), Wang et al (2004), 

Bolligar et al (2015). Vermeulen et al (2015), Baran et al (2016). The researchers 
developed the questionnaire with 5-point Likert scales ranging from strongly agree - 
strongly disagree. The questionnaires were distributed to 240 teachers.  

Validity of Instruments: 

To ensure that the content of the questionnaire, was valid, it was handed to a jury 
of professional doctors in the field at Al-Quds, Bethlehem, Beir Zait Universities and 
educators in Negev. The Panel of judges were asked to evaluate the opportunities of 
the instruments to the whole purpose of the study. They accepted the items and the 
parts of the questionnaire, but they asked the researchers to follow some 

modifications. The researchers took these recommendations into amount before 
issuing the final drafts of the tool, then the instrument was distributed to the 
subject of the study. 

Reliability of Instruments: 

Cronbach's Alpha Value for the questionnaire was (94.6%) which is appropriate for 
the purposes of the study. 

Procedures of the study: 

The study carried out in the following manner: 

1. The relevant literature was reviewed to establish the theoretical background 

of the study. 
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2. The population was identified and the samples were selected on which the 

instruments will be applied. 

3. The questions of the study were put up, depending on previous studies.  

4. The reliability and validity of the instrument were approved. 

5. A letter of permission was obtained from the Ministry of education and 

higher education Directorate of Education/Bethlehem to facilitate the 

implementation of the research.  

6. The researchers himself distributed the instruments on teachers in order to 

obtain valid and credible results. 

7. The instrument was distributed and gathered in the Second semester of the 

scholastic year 2021-2022. 

8. The data was gathered and analyzed by using SPSS program. 

9. The researchers explained the information to reveal whether the outcomes 

agree or disagree with previous studies.  

Variables of the study: 

Independent variables: Gender (Female/Male), Geographical area 

(Bethlehem/Negev), Years of experience (less than 5, 5-10, more than 10), 

Qualification (Diploma, BA, Master and above). 

Dependent variables: The extent Teachers’ View of High School Principals’ Support 

for alternative assessment as a tool for Meaningful Learning. 

Data Analysis: 

In order to analyze the data, the researcher used statistical Package for social 
science (SPSS), descriptive statistics (means, frequencies, percentage, and Std. 
Deviation) and inferential statistics. (Independent T-test, one-way ANOVA, LSD and 
Cronbach Alpha).   

Results related to the first question: 

To what extent Teachers’ View of High School Principals’ Support for alternative 
assessment as a tool for Meaningful Learning? 

Table (II): means, Std. Dev. and degrees of the items of the questioner. 

# Item N Mean 
Std. 

Dev. 
Degree 

10 

The principal encourages the teachers to be aware of 

the differences of the student’s characters while using 
the alternative assessment. 

268 4 0.7 High 

11 
The principal encourages students to do their work in 

groups to increase cooperation among the students. 
268 3.9 0.8 High 

9 
The principal encourages using the student portfolio 

as a kind of the alternative evaluation. 
268 3.8 0.8 High 

8 
The principal encourages using the alternative 
evaluation as an effective way in the education 

process. 

268 3.8 0.8 High 

5 
The principal encourages the alternative evaluation 
for its effectiveness in achieving the school’s goals. 

268 3.7 0.8 High 

4 
The principal encourages the teachers to be aware of 
the importance of giving feeding back when using the 

alternative evaluation.  

268 3.7 0.9 High 

12 
The principal encourages teachers to adopt the 
scientific methods when using the school research as 

a way of the alternative evaluation process. 

268 3.7 0.9 High 
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3 
The principal encourages taking part in workshops 
about the strategies of using the alternative 

evaluation. 

268 3.7 1 Moderate 

6 
The principal encouraging using the alternative to 

evaluate the achievements of the students. 
268 3.7 0.9 Moderate 

7 
The principal provides financial support to the 
alternative assessment. 

268 3.6 0.9 Moderate 

2 
The principal provides the needed information when 
using the strategies of the alternative assessment as a 
required for the meaningful learning 

268 3.5 0.9 Moderate 

1 
The principal explains the difference between the 
alternative and the traditional evaluation.  

268 3.5 1 Moderate 

 Total 268 3.71 0.66 High 

Results in table show that the 10th Item [The principal encourages the teachers to 
be aware of the differences of the student’s characters while using the alternative 
assessment] came first with a mean of (4) out of (5), the 11th Item [The principal 
encourages students to do their work in groups to increase cooperation among the 
students] came second with a mean of (3.9) out of (5), the 9th Item [The principal 

encourages using the student portfolio as a kind of the alternative evaluation] came 
third with a mean of (3.8) out of (5).  The 1st Item [The principal explains the 
difference between the alternative and the traditional evaluation] came last with a 
mean of (3.5) out of (5), the 2nd Item [The principal provides the needed information 
when using the strategies of the alternative assessment as a required for the 
meaningful learning] came before the last Item with a mean of (3.5) out of (5). 

Results related to the second question: 

Is there a difference in the extent Teachers’ View of High School Principals’ Support 

for alternative assessment as a tool for Meaningful Learning due to gender, location, 
years of experience, academic qualification? 

To answer this question, the researcher investigated the following hypothesis, which 
was based on:  

Results related to the first Hypothesis:  

There are no statistically significant differences at (α ≤ 0.05) in the means of 
Teachers’ View of High School Principals’ Support for alternative assessment as a 
tool for Meaningful Learning due to gender. 

To test this hypothesis, the researchers used independent t-test as table (III) shows: 
The results of independent t-test for the differences in participant’s responses 
related to principal’s support to alternative assessment due to gender. 

Table (III): Results of the independent t-test for gender variable. 

Gender N Mean Std. Dev. Std. Error Mean t df Sig. 

male 126 3.65 0.71 0.07 -1.25 266 0.21 

female 132 3.76 0.61 0.05 

The results in table (III) show that the level of significance for the differences in 
participant’s responses related to principal’s support to alternative assessment due 

to gender is (0.21) this means that there are no statistically significant differences 
at (a<0.05). thus, the hypothesis is accepted.  
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Results related to the second Hypothesis: 

There are no statistically significant differences at (α ≤ 0.05) in the means of 
Teachers’ View of High School Principals’ Support for alternative assessment as a 
tool for Meaningful Learning due to location. 

To test this hypothesis, the researchers used independent t-test as table (IV) shows: 

The results of independent t-test for the differences in participant’s responses 
related to principal’s support to alternative assessment due to location. 

Table (IV): Results of the independent t-test for location variable. 

Geographical area N Mean Std. Dev. Std. Error Mean t df Sig. 

Bethlehem 129 3.31 0.58 0.05 -

11.6
7 

266 0.00 
Negev 129 4.11 0.48 0.04 

The results in table (IV) show that the level of significance for the differences in 

participant’s responses related to principal’s support to alternative assessment due 
to location is (0.00). This means that there is statistically significant differences at 
(a<0.05). Which results in rejection of the Hypothesis. By considering the means for 
both geographical areas, it shows that The Negev has the highest mean (4.2), 
therefore the statistical differences in favor of the Negev geographical area. 

Results related to the third Hypothesis: 

There are no statistically significant differences at (α ≤ 0.05) in the means of 
Teachers’ View of High School Principals’ Support for alternative assessment as a 

tool for Meaningful Learning due to years of experience. 

To test this hypothesis, the researcher used one-way ANOVA- test, table (V) shows: 
the distribution of the participant’s responses related to principal’s support to 
alternative assessment due to years of experience. 

Table (V): means, Std. Dev. And degrees of the items for years of experience 
variable. 

Years of Experience N Mean Std. Dev. Degree 

Less than 5 years 101 3.98 0.52 High 

Form 5 – 10 years 62 3.68 0.65 High 
More than 10 years 95 3.44 0.69 Moderate 

The results in this table (IV) show that there is a clear difference between the means 
of the three levels for the years of experience. Therefore, the researcher used the 
One-Way ANOVA test as shown in table (VI).  

Table (VI): the results of ANOVA- test for the differences in the participant’s 
responses related to principal’s support to alternative assessment due to years 
of experience. 

 Sum of Squares df Mean Square F Sig. 

Between Groups 13.23 2 6.61 17.12 0.00 
Within Groups 91.58 265 0.39   

Total 104.81 267    

The results in this table (VI) show that the level of significance for the differences in 
the participant’s responses related to principal’s support to alternative assessment 
due to years of experience is (0.00) this means that there are statistically 
significance differences at (a<0.05). And thus the hypothesis is rejected. 

To clarify to whom the differences refer to, the researcher used the LSD (the less 

significant deference’s test) as shown in table (VII).  
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Table (VII): the results of LSD test for the participant’s responses related to 
principal’s support to alternative assessment due to years of experience. 

(I) 
Experience 

(J) Experience 

Mean 

Difference 
(I-J) 

Std. 
Error 

Sig. 

95% Confidence Interval 

Lower 
Bound 

Upper 
Bound 

Less Than 

5 

5-10 .22343* .09295 .017 .0403 .4066 

More than 10 .16469* .08139 .044 .0043 .3250 

5-10 
Less Than 5 -.22343* .09295 .017 -.4066 -.0403 

More than 10 -.05874 .09411 .533 -.2441 .1267 
More than 

10 
Less Than 5 -.16469* .08139 .044 -.3250 -.0043 

5-10 .05874 .09411 .533 -.1267 .2441 

The result in table (VII) shows that the statistically significance differences were 
between less than 5 and 5-10 levels and refers to less than 5 level. And between 
less than 5 and more that 10 levels and refers to less than 5 level. 

Results related to the fourth hypothesis: 

There are no statistically significant differences at (α ≤ 0.05) in the means of 
Teachers’ View of High School Principals’ Support for alternative assessment as a 
tool for Meaningful Learning due to academic qualification. 

To test this hypothesis, the researcher used one-way ANOVA- test, table (VIII) 
shows: the distribution of the participant’s responses related to principal’s support 
to alternative assessment due to academic qualification. 

Table (VIII): means, Std. Dev. and degrees of the items for academic 

qualification variable. 

Qualification N Mean Std. Dev. Degree 

Diploma 23 3.92 0.51 High 
BA 181 3.78 0.59 High 

Master and above 54 3.38 3.62 Moderate 

The results in table (VIII) show that there is a clear difference between the means of 
the three levels for academic Qualification. Therefore, the researcher used the One-
Way ANOVA test as shown in table (IX).  

Table (IX): the results of ANOVA- test for the differences in the participant’s 
responses related to principal’s support to alternative assessment due to 
academic qualification. 

 Sum of Squares df Mean Square F Sig. 

Between Groups 6.67 2 3.33 8.05 0.00 

Within Groups 98.14 265 0.41   

Total 104.81 267    

The Results in table (IX) show that the level of significance for the differences in 
responses related to principal’s support to alternative assessment due to academic 
qualification (0.00) this means that there are no statistically significance differences 
at (a<0.05). Thus the hypothesis is accepted. 

Conclusion 

The study results showed that Teachers’ View of High School Principals’ Support for 
Meaningful Learning was high with a mean of (3.71) over/out of (5). The result also 
revealed that there were no statistically significant differences in due to gender and 
academic qualifications. However, there were statistically significant differences due 
to years of experience in favor of less than Five and location in favor of Negev sector. 



42 Khaled Ahmad Ateyeh Alhassanat - Sonia Abdulfattah Ibrahim Shehadeh  

 / Base For Electronic Educational Sciences, 4(1), 27-48. 

 

Dissection of the results of the study: 

Results related to the first question: The researchers attributed this to the fact 
that Alternative assessment tasks strengthen the relation between the students and 
teacher. Alternative assessment tasks affected the school atmosphere positively 
through building the trust between students and teachers, close cooperation with 

the teachers and students felt that they receive the attention from the school. 

Results related to the second question 

To answer this question, the researcher investigated the following hypothesis, which 
was based on:  

Results related to the first Hypothesis: The researchers attributed this to the fact 
that First, principals provided instructions for both male and female teachers 
without taking into account gender. Secondly, the Ministry of education in both 
Governorates provided counseling to all teachers. Thirdly, when universities train 

teachers, the teachers get the same training. Finally, Male and female teachers 
carry out their duties and responsibilities according to their experience and 
qualification.  

Results related to the second Hypothesis: The researchers attributed this to the 
fact that the ministry of education in Negev adopted the Alternative assessment 
Theory four years ago. Therefore, the ministry of education informed the principals 
about the need to change the way they run their schools. Principals participated in 
workshops to be trained to apply the alternative assessment program. Many 

principals in Negev were aware of the needs to equip their schools with the 
necessary tools such as tablets, computers etc. The principals in the Negev realized 
the importance of this trend, which is going to move the level of their students from 
traditional learning to more advance by making learning more meaningful for the 
students. The universities in Negev shared the ministry’s vision in adopting the 
alternative assessment theory and planned. In addition, the ministry of education 
gave the students 30% of their final grade for each subject. Students can get the 
30% for the alternative assessment tasks. The principals provided guidance to 

teachers to use the alternative assessment as a tool to evaluate the students. The 
new teachers who teach in The Palestinian Ministry of Education provide alternative 
assessment individually. 

The Palestinian Ministry of Education did not adopt the alternative assessment 
theory, the principals and teachers did not receive training to accomplish this 
change, besides, the schools lacked of the tools to attain the alternative assessment 
needs. Teachers evaluate the students by using the traditional way, which 
contradicts with the spirit of the alternative assessment theory. 

Results related to the third Hypothesis: The researchers attributed this to the 

fact that the universities played an important role in training the new teachers to 
adopt alternative assessment as part of their daily work in schools. In addition, the 
new teachers practiced the components of the alternative assessment such as the 
alternative assessment, higher order thinking skills and using technology during 
their years of studies. The new teachers are familiar with the use of smart phones a 
technology, while, experienced teachers faced problems in adopting technology in 
their classes. The new teachers are more motivated to carry out the alternative 
assessment in schools because they can sense the students’ progress since they 

use the same tools in real life with their students. The experienced teachers are 
often afraid of the change, which means that they have to attend more workshops 
to learn how to be more involved in alternative assessment program. The 
experienced teachers needed to adjust their plans to meet with the requirements of 
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the alternative assessment program, which is met most of the time with complaints 
and doubts about the effectiveness of this program. 

Results related to the fourth hypothesis: The researchers attributed this to the 
fact that Teachers share the same responsibilities and duties in schools while they 
are performing the same task. Therefore, the academic qualification they have does 

not make huge difference when teachers do the same work. All the teachers 
received the same instruction on how to implement the alternative assessment 
program. Many of the teachers earned their second degree in a different field from 
their first one, which did not help them much in improving their ways in adopting 
the alternative assessment program. 

Limitations of the study: 

The current study has the following limitations: 

1. This population study consisted of the High schools in Bethlehem 

Governorate and Bedouin sector in the south of Palestine. 

2. The study was carried out in the academic year (2021-2022) at the first 

semester. 

3. The study was limited by the concepts and definitions mentioned in it. 

Recommendations: 

In light of the results, the researcher recommended the following: 

Regarding for Teachers: 

1. Teachers (particularly Bethlehem governorate) should replace the traditional 

assessment to more meaningful assessment through using the Alternative 

assessment. 

2. Teachers (particularly Bethlehem governorate) should encourage the 

students to use the higher order thinking skills in their daily life. 

Regarding for Principals: 

1. Principals should work more to enhance the alternative assessment program 

and providing the schools with workshops to train teachers to apply the 

alternative assessment program effectively. 

2. The principal should work more to involve the alternative assessment spirit 

in building the school vision. 

3. The principal should encourage the cooperation between teachers rather 

than competition. 

Regarding for Decision-makers: 

1. Urging the Palestinian ministry of education to be more concerned about 

adopting the alternative assessment theory by increasing the school’s 

budgets, providing the needed tools and labs, as such been done at the 

Negev Sector. 

2. The Palestinian Ministry of education should raise the awareness of the local 

communities about the importance of the alternative assessment at schools, 

to have more cooperation between the local communities and the schools. 

3. Adopting the Negev experience in implementing the alternative assessment 

theory, in order to apply it at the schools of Palestinian Ministry of education.  
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