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Abstract 

 
A descriptive survey design was used in this study, which aimed to examine postgraduate 

studies on listening between 2014 and 2023. The data was obtained from the database 
provided by the Turkish Council of Higher Education Thesis Center through document 

review by keyword and department. In the searches, the keywords “Turkish, understand, 

listen, listening, hear, hearing” and the departments “Türkçe ve sosyal bilimler eğitimi, 
yabancılara Türkçe öğretimi, sınıf öğretmenliği, okul öncesi eğitimi, dilbilim, Türk dili ve 

edebiyatı eğitimi ve Türkiyat araştırmaları” were used. The data analysis was performed via 

the bibliometric analysis method. In the study, it was concluded that 205 postgraduate 
studies were written on listening, 162 of which were master’s theses and 43 of which were 

doctoral dissertations, and the studies on listening were written by students in 60 different 

universities, and most of them had been written by the students at Gazi University. It was 
found that most of the studies were completed in institutes of educational sciences (f=115), 

the studies were written in 23 different departments, and mostly for secondary school 

students (f=68) and non-native speakers (f=53). In terms of subject, it was revealed that 
most of the studies were about teaching methods and techniques (f=70), teaching Turkish 

to foreigners (f=53), textbooks (f=47), reading education (f=32), and types of listening (f=27), 

and the studies were listed as quantitative (f=115), qualitative (f=64) and mixed design 
(f=26) by their designs. It was also found that 174 studies were conducted with samples, 

and 31 studies were conducted with materials, and the sample size in most of the studies 
(f=123) was in the range of 0-100, and 510 measurement tools were used in 205 studies. 

In addition, the most preferred measurement tools were forms (f=148), tests (f=129), and 

scales (f=105), and the least preferred ones were checklists (f=3), programs (f=4), and 
rubrics (f=3). 

 

Keywords: Turkish language education, listening, postgraduate studies, bibliometric 
analysis. 
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Introduction 

Postgraduate studies are academic works that enable us to keep up with 
current developments in the field. Completed under the guidance of 
experienced academic staff, these works aim to develop solutions tailored 
to the needs by addressing any problems or difficulties arising in the 

discipline. Depending on the subjects’ scope, intensity, or workload, they 
are addressed at the master’s or doctoral level, contributing to addressing 
the deficiencies in the field. 

Following recent academic studies in the field helps researchers stay up to 
date. Researchers always need to read what has been written and to make 
a note of studies that catch their attention to avoid keeping behind on 
developments in their field. Otherwise, they may present results that are 
merely repetitions or ordinary works instead of original ones. Postgraduate 

studies hold a significant place in the academy. An unfiltered search 
conducted on February 15, 2024, on the YÖK Thesis Center for the year 
2023 yielded 53,645 theses results (YÖK, 2024a). Considering the 
increasing number of completed studies each year, we can predict that 
postgraduate studies will occupy even more space in academic studies in 
the coming years. When the number of books, articles, and proceedings is 
taken into consideration, the volume of studies reaches a very high level. 
This situation is evident in every discipline. At this point, the difficulty 

arises in following and thoroughly reviewing the large number of academic 
studies conducted in the field. While senior researchers have a chance to 
follow academic studies written in their fields over the years, young 
researchers may face challenges in this regard. On the one hand, they need 
to get familiar with studies that were conducted in previous years, and on 
the other hand, they should be informed about current research to keep 
up with the field. The division of each discipline into sub-disciplines and 
the emergence of dozens of new topics within these sub-disciplines prolong 

the process of researchers exploring their fields. Analysis studies that 
examine studies conducted in the field collectively can help young 
academics shorten the adaptation process and solve this problem more 
easily. According to the Turkish Higher Education Council, the presence 
of 434,485 master’s students and 114,508 doctoral students registered 
during the 2022-2023 academic year in Türkiye (YÖK, 2024b) makes the 
importance of analysis studies more tangible. 

In recent years, an increase has been observed in the number of academic 
studies comprehensively analyzing books, theses, articles, and 

proceedings in the field of Turkish language teaching through different 
analysis methods such as meta-analysis, meta-synthesis, content 
analysis, or bibliometric analysis. While some of these studies analyze 
Turkish language teaching in general, others examine reading, writing, 
speaking, and listening skills separately. 

A vast number of analysis studies providing a general overview of 
publications in the field of Turkish language teaching have been carried 
out (Sevim & İşcan, 2012; Coşkun, Özçakmak, & Balcı, 2012; Varışoğlu, 

Şahin, & Göktaş, 2013; Yağmur Şahin, Kana, & Varışoğlu, 2013; Aktaş & 
Yurt, 2015; Özçakmak, 2017; Boyacı & Demirkol, 2018; Önal & Maden, 
2021; Karagöz & Şeref, 2021; Demir, 2021; Demir & Çalışkan, 2021). Upon 
examining these studies, it becomes evident that many of them have 
focused on analyzing postgraduate studies, while several studies have 



Özçakmak, H. / Base For Electronic Educational Sciences, 5(1), 135-159 137 

 

examined master’s theses and doctoral dissertations together or 
separately. In addition, some studies have addressed merely articles. 

The relevant literature shows that some analysis studies have extensively 
addressed specific topics in Turkish language teaching. Research has been 
conducted to comprehensively examine academic studies on topics such 

as textbooks in Turkish language teaching (Aydeniz & Haydaroğlu, 2021; 
Maden, 2021; Sur, 2021; Temizkan, 2021), technology in Turkish language 
teaching (Genç Ersoy & Ersoy, 2021; Şahin, Başbayrak, & Çiftçi, 2020; 
Topçu, 2021), anxiety in Turkish language teaching (Kemiksiz, 2022; 
Sarıkaya & Yamaç, 2023), values education in Turkish language teaching 
(Batur & Akdeniz, 2020; Dincel, 2023), assessment in Turkish language 
teaching (Ungan & Dinçel, 2022), self-efficacy in Turkish language 
teaching (Maden & Özgen, 2023), drama in Turkish language teaching 

(Maden, Durmaz, & Sayal, 2022), academic achievement in Turkish 
language teaching (Maden, Banaz, & Gülen, 2022), attitude in Turkish 
language teaching (Kemiksiz, 2023), reflective thinking in Turkish 
language teaching (Ustabulut, 2021), and Turkish language teaching 
curriculum (Altunkaynak, 2023; Kaplan & Özgen, 2023). 

In some analysis studies conducted in the field of Turkish language 
teaching, certain study groups have been addressed. For instance, Oğuz 
(2021), and Dolunay and Saluk (2023) focused on gifted children, 

Günaydın (2020), Kırımlı and Kayhan (2022), and Can and Kardaş (2023) 
on bilingual individuals, Biçer and Alan (2019), and Emek (2020) on 
Turkish aristocrats, Eyüp (2020) on Turkish language teachers, Arı, Yaşar, 
and İstanbullu (2020) on prospective Turkish language teachers, Erdem & 
Gökçe (2020) on elementary school students, and Demir and Şeref (2021) 
on dissertation committees as their study groups. Some analysis studies 
in the field of Turkish language teaching have focused on specific journals 
and scientific conferences. For instance, Mutlu (2018), Karagöz (2019), and 

Cin Şeker (2020) conducted a bibliometric study analyzing the articles 
published in Ana Dili Eğitimi Dergisi (The Journal of Mother Tongue 
Education). In another study, Batur, Özdil, and Özcan (2022) analyzed the 
articles published in Millî Eğitim Dergisi (The Journal of National 
Education). Similarly, Yıldız (2016) examined international language 
journals, while Bozkurt & Uzun (2015) focused on international scientific 
conferences and their presented papers. There are also a few studies 
limited to a university or a department. In a study conducted by Kadan 
(2021), the postgraduate studies on language education done at Hatay 

Mustafa Kemal University were examined. In another study, Yağmur 
Şahin, Kana, and Varışoğlu (2013) evaluated the studies done in the 
department of Turkish language education. 

There are many studies examining research conducted on the four 
fundamental skills of Turkish which are reading, writing, speaking, and 
listening. There have been 9 analysis studies on reading (Akaydın & Çeçen, 
2015; Özdemir, 2018; Ceran, Aydın, & Onarıcıoğlu, 2018; Karagöz & Şeref, 
2019; Çifci & Ünlü, 2020; Topal, Ongun, & Arıcı, 2022; Akkuş, 2022; 

Bahadır, 2023; Keray Dinçel & Sanlav, 2023), 6 on writing (Tok & Potur, 
2015; Bolat & Tekin, 2018; Karagöz & Şeref, 2020; Kemiksiz, 2021; 
Şimşek, Akbulut, & Koparan, 2023; Demirel, 2023), and 6 on speaking 
(Potur & Yıldız, 2016; Sarıkaya & Söylemez, 2016; Topçuoğlu Ünal & Özer, 
2016; Alver & Taştemir, 2017; Kesici, 2023; Karabulut, 2023). 
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Our study aimed to perform a bibliometric analysis for the master’s and 
doctoral studies on listening from 2014 to 2023. Therefore, it would be 
beneficial to summarize the analysis studies on listening in the literature. 
For instance, Topçuoğlu Ünal and Özer (2014) analyzed 17 books, 7 
papers, 59 articles, and 87 postgraduate studies written between 1995 and 

2013; Doğan and Özçakmak (2014) examined 49 master’s theses written 
between 1998 and 2013; Kemiksiz (2017) reviewed 150 articles written 
between 2007 and 2016; Kardaş, Çetinkaya, and Kaya (2018) investigated 
103 articles and 65 master’s theses written between 2005 and 2017; 
Doğan Kahtalı, Oğuz, Cayhan, and Taşkın (2020) analyzed 42 articles 
written between 2017 and 2019; Cin Şeker (2020) scrutinized 44 master’s 
theses written between 2000 and 2020; Kavum (2021) reviewed 55 
master’s theses written between 2005 and 2019; Kayadibi (2022) examined 

7,664 academic studies written between 1973 and 2021 and searched in 
the WoS database; Soyuçok (2022) analyzed 93 master’s theses written 
between 2000 and 2020; Göçer and Bıyık (2022) reviewed 170 articles and 
93 master’s theses written between 2005 and 2022; Yangil (2022) 
scrutinized 91 articles written between 2008 and 2020; Potur (2023) 
examined 175 master’s theses written between 2011 and 2020; and 
Karbuz (2023) reviewed 55 articles, 38 master’s theses, and 2 papers 
written between 2009 and 2021. 

The mentioned 13 analysis studies ensure that theses and articles have 
frequently been analyzed in the studies on listening. The number of studies 
has increased in recent years, with 9 studies conducted in 2020 and 
beyond. The most recent studies in terms of the searched year range were 
conducted by Kayadibi (2022), and Göçer and Bıyık (2022). In Kayadibi’s 
(2022) study, no theses were included. Göçer and Bıyık’s (2022) study, on 
the other hand, covered 170 articles and 93 master’s theses on listening 
conducted between 2005 and 2022. The relatively smaller number of 

listening theses included necessitates reviewing the criteria used in the 
search process for the relevant study. 

Aim of the Study 

This research aimed to evaluate postgraduate studies on listening between 
2014 and 2023 by year, type, university, institute, main discipline, target 
audience, topic, research design, sample/study group/material, and 
measurement tool, and to compare the findings obtained with other 
analysis studies on listening. 

Methodology 

Research Design 

The study employed a descriptive survey design. Data were collected 
through one of the qualitative methods and techniques, document 
analysis. Document analysis refers to examining all types of documents, 
whether official or private (Sönmez & Alacapınar, 2016, p. 186). 
Bibliometric analysis, which is an effective method for analyzing research 
trends in a specific field, was performed. In bibliometric analysis, 
publications are classified based on various attributes such as the name 

of an institution/journal/author, article type, research area, citation 
metrics, country or region, and so on (Lee, 2015: 17; Chen, Ye, Chen, & 
Liang, 2019). 
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Research Materials 

The study materials included 205 postgraduate studies on listening, 162 
of which were master’s theses and 43 of which were doctoral dissertations, 
between 2014 and 2023. 

Data Collection 

The data were collected through document analysis. In the study, the 
database of the Turkish Higher Education Council National Thesis Center 
(YÖK, 2024a) was searched to access the names of the studies on listening 
between 2014 and 2023, using certain keywords and main discipline 
criteria. The keywords “Turkish”, “understand”, “listen”, “listening”, “hear” 
and “hearing” were used. The studies were queried with these keywords, 
and those determined to be related to the topic of listening were saved to 
an Excel file named “Keywords”. In the final phase, all saved names of 

studies were sorted alphabetically, duplicates were removed, and each 
study was listed once. 

In the searches based on the departments, those expressing the same 
scope with multiple names were merged under the current department. In 
this context, the departments of “Türkçe (Turkish)”, “Türkçe eğitimi 
(Turkish language education)”, “Türkçe öğretimi (Turkish language 
teaching)”, “Türkçenin eğitimi öğretimi (Teaching Turkish language)”, 
“Türkçe öğretmenliği (Turkish language teaching)”, “Türkçe ve sosyal 

bilgiler (Turkish language and social studies)”, “Türkçe ve sosyal bilimler 
(Turkish language and social sciences)”, “sosyal bilgiler ve Türkçe eğitimi 
(Social studies and Turkish language education)”, “sosyal bilimler ve 
Türkçe eğitimi (Social sciences and Turkish language education)” were 
merged under the department of “Türkçe ve Sosyal Bilimler Eğitimi 
(Turkish Language and Social Sciences Education), and the departments 
of “yabancı dil olarak Türkçe (Turkish as a foreign language)”, “yabancı dil 
olarak Türkçe öğretimi (Teaching Turkish as a foreign language)” were 

merged under the department of “Yabancılara Türkçe Öğretimi (Teaching 
Turkish to Foreigners)”. The departments of “ilköğretim (primary school)”, 
“ilköğretim eğitimi (primary school education)”, “ilköğretim sınıf 
öğretmenliği (primary school classroom teaching)”, “ilköğretim sınıf 
öğretmenliği eğitimi (primary school classroom teaching education) were 
merged under the department of “Sınıf Öğretmenliği (Primary School 
Teaching)”. The department of “okul öncesi öğretmenliği (preschool 
teaching)” was merged under the department of “Okul Öncesi Eğitimi 
(Preschool Education)”. The departments of “genel dilbilim (general 

linguistics)”, “dil bilimi araştırmaları (linguistic studies)”, “dil bilimleri ve 
kültür araştırmaları (linguistic and cultural studies)” were merged under 
the department of “Dilbilim (Linguistics)”. The departments of “Türk dili ve 
edebiyatı (Turkish language and literature)”, “Türk dili ve edebiyatı 
öğretmenliği (Turkish language and literature teaching)” were merged 
under the department of “Türk Dili ve Edebiyatı Eğitimi (Turkish Language 
and Literature Education)”. The studies conducted in the department of 
basic education were included either in “Okul Öncesi Eğitimi (Preschool 

Education)” or “Sınıf Öğretmenliği (Primary School Teaching)” based on 
their target audience. Turcology Studies; however, consisted of a single 
department. 

As a result, a total of 7 departments were identified for the postgraduate 
studies on listening: Turkish Language and Social Sciences Education, 
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Teaching Turkish to Foreigners, Primary School Teaching, Preschool 
Education, Linguistics, Turkish Language and Literature Education, and 
Turcology Studies. The studies on the topic of listening were identified 
through the searches conducted in terms of these departments. The 
identified studies were saved in an Excel file named “Departments”, sorted 

alphabetically, and duplicates were removed to ensure that each study 
appeared only once. Finally, the Excel files containing the keywords and 
departments obtained from the searches were merged into a single Excel 
file named “All Listening Studies”, resulting in a dataset consisting of 205 
studies ready for analysis. The final search covering both the keyword and 
department was conducted on February 15, 2024. 

Data Analysis 

The data collection process, completed through searches performed by 

keyword and department, was followed by the data analysis. In that vein, 
205 studies on listening conducted between 2014 and 2023 were classified 
and subjected to a bibliometric analysis. The listening studies were 
analyzed under 10 categories, including years, types, universities, 
institutes, departments, target audiences, topics, research designs, 
samples/study materials, and measurement tools of the studies. For 
analyzing the listening studies, the “Listening Studies Classification Form” 
developed by the researcher was employed. Each study was searched in 

the database of the Turkish Higher Education Council (YÖK) National 
Thesis Center, and the retrieved data were transferred into this form. 
Information regarding the years when the studies were completed, their 
types, universities, institutes, and departments was obtained from the 
thesis metadata, while information about target audiences, topics, 
designs, and measurement tools was coded based on the abstracts and 
full texts of the theses. In the study, the data obtained for these categories 
were analyzed along with different variables, and basic statistics such as 

frequency, total, percentage, and mean were calculated. 

Validity and Reliability 

Several procedures were performed to establish validity and reliability. To 
ensure scope validity, the Turkish Higher Education Council (YÖK) 
National Thesis Center was searched by the keywords and departments 
related to studies on listening during the data collection process. Among 
the results obtained using keywords and main disciplines, the studies 
about listening were selected and saved in separate Excel files. These Excel 
files were merged, and duplicate studies were removed, ensuring that each 

listening study appeared only once. Additionally, the processes conducted 
in the study were systematically and clearly explained in the method for 
ensuring validity. An expert in Turkish language education was consulted 
during the development of the “Listening Studies Classification Form”, and 
data coding process. To establish reliability, inter-rater reliability was 
utilized. Inter-rater reliability is used to examine the reliability of scores 
given by two or more independent observers regarding the extent to which 
numerous objects possess a particular characteristic (Büyüköztürk et al., 

2020: 118). For this purpose, Miles and Huberman’s (1994/2015, p. 64) 
formula “Reliability = [Agreement / (Disagreement + Agreement)] x 100” 
was used, resulting in a calculated value of 0.83. The literature review 
indicated that this value demonstrates the reliability of the research. 
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Scope and Limitation  

This research is limited to 205 postgraduate studies (162 master’s theses, 
and 43 doctoral dissertations) about listening education, found using 
specific keywords. The studies covering the years 2014-2023 were 
examined, while those focusing on listening in foreign language education 

were excluded from the scope of the study. 

Ethical Statement 

In this study, adherence to the Scientific Research and Publication Ethics 
Directive published by the Higher Education Council (YÖK, 2016) was 
ensured. None of the situations specified under the title “Actions Contrary 
to Scientific Research and Publication Ethics” in Article 4, paragraphs 1 
and 2 of the relevant Directive occurred. Since the study falls outside the 
“Ethical Authorization Required Situations” specified in “TR Dizin (TR 

Indexing)”, it is not subject to ethical committee approval (ULAKBİM, 
2020). 

Findings 

In this section, tables and explanations obtained upon performing a 
bibliometric analysis based on the years, types, universities, institutes, 
departments, target audiences, topics, research designs, samples/study 
materials, and measurement tools of the studies are provided. 

Table 1 

Distribution of the listening studies by type 

 2014-2018 2019-2023 Total 
Types of Studies f % f % f % 

Master’s thesis 48 75,0 114 80,9 162 79 

Doctoral dissertation 16 25,0 27 19,1 43 21 
Total 64 31,2 141 68,8 205 100 

Table 1 shows that the number of master’s theses is approximately four 
times higher than the number of doctoral dissertations. It can be seen that 
the studies written between 2019 and 2023 show an increase of more than 
double compared to the period from 2014 to 2018.  

Table 2 

Distribution of the listening studies by university 

 Universities M DR ∑ %   Universities M DR ∑ % 

1.  Gazi 8 14 22 10,8  19. A. Adnan Menderes 3 1 4 2,0 

2.  N. Hacı Bektaş Veli 11 0 11 5,4  20. Sakarya 3 1 4 2,0 
3.  K. Dumlupınar 10 0 10 4,9  21. T. Gaziosmanpaşa 4 0 4 2,0 

4.  Yıldız Teknik 7 2 9 4,4  22. S. Cumhuriyet 4 0 4 2,0 

5.  Dokuz Eylül 6 2 8 3,9  23. V. Yüzüncü Yıl 4 0 4 2,0 
6.  Anadolu 4 4 8 3,9  24. İnönü 1 2 3 1,4 

7.  Ankara 4 3 7 3,4  25. Akdeniz 3 0 3 1,4 

8.  Atatürk 6 1 7 3,4  26. Bartın 3 0 3 1,4 
9.  B. Abant İzzet Baysal 5 1 6 2,9  27. Düzce 2 0 2 1,0 

10.  Erciyes 4 2 6 2,9  28. İstanbul Medipol 2 0 2 1,0 

11.  Ç. Onsekiz Mart 5 1 6 2,9  29. İstanbul 2 0 2 1,0 
12.  Uşak 4 2 6 2,9  30. Fırat 2 0 2 1,0 

13.  Hacettepe 4 1 5 2,4  31. B. Mehmet Akif Ersoy 2 0 2 1,0 
14.  Necmettin Erbakan 4 1 5 2,4  32. Mersin 2 0 2 1,0 

15.  Kırıkkale 5 0 5 2,4  33. H. Mustafa Kemal 2 0 2 1,0 

16.  E. Osmangazi 3 1 4 2,0  34. Başkent 2 0 2 1,0 
17.  Marmara 2 2 4 2,0  35. Çağ 2 0 2 1,0 

18.  K. Ahi Evran 4 0 4 2,0  Other (25 Univ.) 23 2 25 12,2 

 Total (60 Univ.) 162 43 205 100 
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According to Table 2, there are a total of 60 universities that conducted 
studies on listening between 2014 and 2023. While master’s theses were 
written in all of these universities, doctoral dissertations were conducted 
in only 19 of them. Gazi University had the highest number of studies, 
followed by Nevşehir Hacı Bektaş Veli University and Kütahya Dumlupınar 

University. The universities where most doctoral theses were written are 
Gazi University, Anadolu University, and Ankara University. 

Table 3 

Distribution of the listening studies by institutes 

 2014-2018 2019-2023 Total 

Institutes f % f % f % 

Educational Sciences 50 78,1 65 46,1 115 56,1 

Social Sciences 12 18,8 44 31,2 56 27,3 

Postgraduate Education - - 19 13,5 19 9,3 

Health Sciences 1 1,6 10 7,1 11 5,4 

Turcology Studies 1 1,6 1 0,7 2 1,0 

Winter Sports and Sport Sciences - - 2 1,4 2 1,0 

Total 64 31,2 141 68,8 205 100 

The distribution of the studies on listening by institutes can be seen in 
Table 3. Accordingly, the highest number of listening studies (f=115) were 
conducted in institutes of educational sciences, followed by institutes of 
social sciences (f=56). While 78% of the studies were written in institutes 
of educational sciences from 2014 to 2018, this ratio decreased to around 
56% from 2019 to 2023. 

Table 4 

Distribution of the listening studies by department 
 2014-2018 2019-2023 Total 

Departments f f f % 

Turkish Language and Social Sciences 
Education 

41 74 115 56,1 

Primary School Teaching 7 20 27 13,2 

Special Education 6 8 14 6,8 

Educational Sciences 2 7 9 4,4 

Preschool Education - 6 6 2,9 

Teaching Turkish to Foreigners 1 5 6 2,9 

Audiology  - 4 4 2,0 

Nursing - 3 3 1,5 

Physical Education and Sports Teaching  1 2 3 1,5 

Biophysics - 2 2 1,0 

Child Development and Education - 2 2 1,0 

Turkish Language and Literature  1 1 2 1,0 

Turcology Studies  1 1 2 1,0 

Speech and Language Therapy - 1 1 0,5 

Linguistics  - 1 1 0,5 

Fine Arts Education - 1 1 0,5 

Public Relations and Publicity  - 1 1 0,5 

Business Management  - 1 1 0,5 

Music - 1 1 0,5 

Secondary School Social Sciences 1 - 1 0,5 

Psychology  1 - 1 0,5 

Distance Education 1 - 1 0,5 

Otorhinolaryngology 1 - 1 0,5 

Total Number of Studies 64 141 205 
100 

Total Number of Departments 12 19 23 
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According to Table 4, 205 listening studies were written across 23 different 
departments. From 2014 to 2018, 64 studies were completed in 12 
departments, while 141 studies were conducted in 19 departments from 
2019 to 2023. The highest number of studies were conducted in the 
department of Turkish Language and Social Sciences Education (f=115). 

Following that, Primary School Teaching (f=27) and Special Education 
(f=14) were the departments respectively. 

Table 5 

Distribution of the listening studies by target audiences 

 2014-2018 2019-2023 Total 

Target Audiences f % f % f % 

Secondary School 
23 35,9 45 31,9 68 

33,

2 

Non-native Speakers 
17 26,6 36 25,5 53 

25,
9 

Primary School 
7 10,9 26 18,4 33 

16,

1 
Preschool 2 3,1 11 7,8 13 6,3 

University 4 6,3 4 2,8 8 3,9 

Informal Education 1 1,6 7 5,0 8 3,9 
Teachers 2 3,1 3 2,1 5 2,4 

Preschool + Primary School 4 6,3 - - 4 2,0 
Undefined 2 3,1 2 1,4 4 2,0 

Primary School + Secondary School + 

High School 
1 1,6 2 1,4 3 1,5 

High School - - 2 1,4 2 1,0 

Bilinguals - - 2 1,4 2 1,0 

Turkish Aristocrats - - 1 0,7 1 0,5 
Primary School + Secondary School + 

Teachers 
1 1,6 - - 1 0,5 

Total 64 31,2 141 68,8 205 100 

Table 5 reveals that the majority of the target audiences for 205 studies on 
listening was mostly comprised of secondary school students (f=68). 

Following secondary school students, listening studies were conducted 
mostly with non-native speakers (f=53) and primary school students (f=33). 
Among the studies, some were focusing on special education. The 
distribution of the studies focusing on special education by target 
audiences is presented in Table 6. 

Table 6 

Distribution of the listening studies in special education  

Target Audiences f % 

Primary School 7 25,9 

Preschool 5 18,6 

Secondary School 5 18,6 

Preschool + Primary School 4 14,8 

Informal Education 3 11,1 

Primary School + Secondary School + High School 3 11,1 

Total 27 100 

According to Table 6, there were 27 studies on listening conducted with 
special education students, with the highest number of studies carried out 

with primary school students (f=7). 
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Table 7 

Distribution of the Listening Studies by Topics 

Topics f % Topics f % 

1.Instructional 

strategies… 

70 16,7 16.Listening challenges/barriers 7 1,7 

2.Teaching Turkish to 

foreigners 

53 12,6 17.Measurement and evaluation 7 1,7 

3.Coursebooks 47 11,2 18.Listening self-efficacy 6 1,4 

4.Reading education 32 7,6 19.Instructional program 5 1,2 

5.Types of listening 27 6,4 20.Multimedia 5 1,2 
6.Language development 23 5,5 21.Children’s literature 3 0,7 

7.Listening activities 22 5,2 22.Vocabulary 3 0,7 

8.Speaking education 22 5,2 23.Listening awareness 3 0,7 
9.Writing education 15 3,6 24.Creative thinking  3 0,7 

10.Listening attitude 13 3,1 25.Listening analysis studies 3 0,7 

11.Literature education 12 2,9 26.Teaching Turkish to bilinguals 2 0,5 
12.Metacognition 10 2,4 27.Creative drama 2 0,5 

13.Listening anxiety 8 1,9 28.Grammar instruction 1 0,2 

14.Digital stories 8 1,9 29.Teaching Turkish to Turkish 
societies 

1 0,2 

15.Opinions 7 1,7    

   Total                                                                 

420 
100 

It is understood from Table 7 that 420 frequencies were generated for 29 
topics related to listening studies. It is observed that the highest number 
of studies were conducted on the topic of “instructional methods and 
techniques” (f=70), followed by the studies on “teaching Turkish to 
foreigners” (f=53), “coursebooks” (f=47), “reading education” (f=32), and 
“types of listening” (f=27). 

Table 8 

Distribution of most studied topics by years 

Years Order Topics  f % 

2014-2018 

  (f= 133) 

1. Instructional strategies, methods… 24 18,0 

2. Teaching Turkish to foreigners 17 12,8 

3. Reading education 11 8,3 
4. Coursebooks 11 8,3 

5. Types of listening 8 6,0 

6. Listening attitude 7 5,3 
7. Writing education 6 4,5 

8. Listening activities 6 4,5 

9. Language development 6 4,5 
10. Speaking education 5 3,8 

Total 71 53,4 

2019-2023 

  (f= 287) 

1. Instructional strategies, methods… 46 16,0 

2. Teaching Turkish to foreigners 36 12,5 

3. Coursebooks 36 12,5 
4. Reading education 21 7,3 

5. Types of listening 19 6,6 

6. Speaking education 17 5,9 
7. Language development 17 5,9 

8. Listening activities 16 5,6 

9. Writing education 9 3,1 
10. Metacognition 7 2,4 

Total 158 55,1 

In Table 8, the most studied 10 listening topics for the years 2014-2018 
and 2019-2023 are presented. Accordingly, the most common topics for 
listening studies during both the periods of 2014-2018 and 2019-2023 
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were “instructional strategies, methods, and techniques” and “teaching 
Turkish to foreigners”. 

Table 9 

Distribution of the listening studies (2014-2018) by research designs 

According to Table 9, most of the listening studies conducted between 

2014 and 2018 were quantitative (54.7%). Within the quantitative studies, 
the most used designs were experimental (f=16) and survey (f=11). 
Qualitative studies were mostly designed in the form of case research 
(f=11). 

Table 10 

Distribution of the listening studies (2019-2023) by research designs 

As shown in Table 10, most of the listening studies conducted between 
2019 and 2023 were quantitative (56.7%). Within the quantitative studies, 
the most used designs were experimental (f=33) and survey (f=25). Among 
qualitative studies, the studies were mostly designed in “qualitative” (f=15) 
and “case” (f=14) designs. In addition, no information about sub-designs 
was included in all of the mixed-method studies (f=16). 

Table 11 

Distribution of the listening studies by sample size 

Sample f %  Sample f % 

0-100 123 70,7  0-20 27 15,5 

101-200 12 6,9  21-40 40 23,0 

201-300 7 4,0  41-60 29 16,6 
301-400 12 6,9  61-80 15 8,6 

401-500 5 2,9  81-100 12 6,9 

501-1000 10 5,74     
1001+ 5 2,9     

Total 174 100  Total 123 70,7 

Years Type  f Designs f % 

2014-2018 

(∑= 64) 

Quantitative 35 

Experimental 16 

54,7 

Survey 11 

Correlational Survey 5 

Scale Development 2 
Causal-Comparative 1 

Qualitative 19 
Case 11 

29,7 Qualitative 5 

Action Research 3 

Mixed 10 Mixed 10 15,6 

Years Type f Designs f % 

2019-2023 

(∑= 141) 

Quantitative 80 

Experimental 33 

56,7 

Survey 25 

Correlational Survey 17 

Scale Development 3 

Causal-Comparative 1 

Design 1 

Qualitative 45 

Qualitative 15 

31,9 

Case 14 

Action Research 8 

Phenomenology 5 

Meta-synthesis 2 

Grounded Theory 1 

Mixed 16 Mixed 16 11,3 
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It is reported in Table 11 that among the 174 studies on listening, the 
sample size was commonly between “0-100” (f=123). Within the “0-100” 
sample range, the sample size of “21-40” (f=40) was the most preferred. 31 
listening studies conducted with study materials are shown in Table 12. 

Table 12 

Distribution of the listening studies by study materials 

Type of Material f %  Number of Materials f % 

Text 12 38,7  0-50 12 38,7 

Activity 11 35,4  50-100 7 22,6 

Coursebook 2 6,5  101-200 3 9,7 
Thesis 2 6,5  201-300 2 6,5 

Mixed Material 1 3,2  301-400 2 6,5 

Dialogue 1 3,2  401-500 2 6,5 
Learning Outcome 1 3,2  501-1000 3 9,7 

Video 1 3,2   

Total 31 100  Total 31 100 

It is noticeable that among 31 studies conducted with listening materials, 
the most frequently used types of materials were “text” (f=12) and “activity” 
(f=11). As for the number of materials, it is clear that the most popular 

range was between “0-50” (f=12). 

Table 13 

Distribution of the listening studies by measurement tools 

Measurement Tools f % 

Forms 148 29,0 
Tests 129 25,3 

Scales 105 20,6 
Documents 61 12,0 

Diaries 24 4,7 

Surveys 19 3,7 
Inventories 11 2,2 

Rubrics 6 1,2 

Programs 4 0,8 
Checklists 3 0,6 

Total 510 100 

Table 13 shows that 510 measurement tools were used in 205 studies on 
listening. The most commonly used measurement tools were “forms” 
(f=148), “tests” (f=129), and “scales” (f=105). It can be seen that the least 
preferred measurement tools were “checklists” (f=3), “programs” (f=4), and 
“rubrics” (f=3). 

Table 14 

Distribution of the listening studies by the number of measurement tools 

Number of Measurement Tools Number of Studies % 

1 77 37,6 

2 44 21,2 

3 34 17,6 

4 25 13,7 

5 13 4,4 

6 6 2,9 

7 6 2,0 

Total 205 100,0 
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The number of measurement tools used in the studies written on listening 
are presented in Table 14. Accordingly, the majority of the studies were 
carried out using a single measurement tool (f=77). Following that, the 
studies employing two measurement tools (f=44) are ranked. 

Table 15 

Distribution of the Measurement Tools by Research Designs 

Research Design 

 Measurement Tool 

N f X 

Mixed  26 103 3,96 

Quantitative  115 276 2,40 

Qualitative 64 131 2,05 

Total 205 510 2,49 

Table 15 explains the distribution and average number of measurement 
tools by research designs. Accordingly, data were collected using 510 tools 
in 205 studies, with an average of 2.49 measurement tools per study. It is 
understood that the number of measurement tools is highest in 
quantitative studies (f=276), and the number of tools per study is highest 
in mixed-method studies (X=3.96). 

Conclusion and Discussion  

In this section, the findings are discussed by comparing them with the 

findings and results of studies available in the literature under the 
headings of years, types, universities, institutes, departments, target 
audiences, topics, research designs, samples/study materials, and 
measurement tools of the studies. 

Years 

Our study revealed that 205 postgraduate studies were written on listening 
between 2014 and 2023. Considering the study conducted by Doğan and 
Özçakmak (2014), which examined listening theses from 1998 to 2013, 

where 49 postgraduate theses were written in the relevant years, it was 
observed that the number of studies on listening between 2014 and 2023 
increased fourfold. Furthermore, it was concluded in our study that the 
number of postgraduate studies written between 2019 and 2023 (f=141) 
increased more than twice compared to the years 2014-2018 (f=64). When 
these results are considered together, it can be suggested that there is an 
increasing trend in the number of postgraduate studies on listening in the 
field. Indeed, there are a great number of studies in the literature that 
support this view (Kemiksiz, 2017; Kardaş, Çetinkaya, and Kaya, 2018; 

Kavum, 2021; Soyuçok, 2022; and Göçer and Bıyık, 2022). However, it is 
also necessary to compare this result with studies on other language skills 
to make it more tangible. For instance, in a study conducted by Aydeniz 
and Haydaroğlu (2021), it was found that the majority of postgraduate 
theses were about writing, and reading skills, while the least number of 
studies were about listening. 

Types of Postgraduate Studies 

In our study, it was found that 162 of the 205 postgraduate studies 

identified were master’s theses, while 43 of them were doctoral 
dissertations. It was concluded that the number of doctoral dissertations 
between 2019 and 2023 decreased compared to the period between 2014 
and 2018, while the proportion of master’s theses increased. Additionally, 



148                                    Özçakmak, H. / Base For Electronic Educational Sciences, 5(1), 135-159 

 

 

it was determined that the proportion of master’s theses was 79%, whereas 
the proportion of doctoral dissertations was 21%. Some studies in the 
literature show similarity with this result (Doğan and Özçakmak, 2014; 
Kavum, 2021; Potur, 2023). 

Universities 

Our study determined that there were 60 universities where postgraduate 
studies on listening were completed between 2014 and 2023. Moreover, 
master’s theses were included in all these universities, while doctoral 
dissertations were only conducted in 19 universities. Potur’s (2023) study, 
which analyzed the postgraduate studies written on listening between 
2011 and 2020, found that the studies were conducted in 49 different 
universities, and doctoral dissertations were written only in 19 
universities. This result significantly supports our study. However, the 

lower number of universities where postgraduate studies were conducted 
in the study above may be attributed to the fact that the search was 
conducted merely with some keywords. Some studies reported that 
postgraduate studies were conducted in a much smaller number of 
universities (Doğan and Özçakmak, 2014; Kavum, 2021). It can be claimed 
that the search for postgraduate studies conducted in Turkish language 
departments using only the keyword “listening” in Kavum’s (2021) analysis 
study might be the main reason for this discrepancy. The difference 

between the results of our study and the analysis study conducted by 
Doğan and Özçakmak (2014) can be explained by the increase in the 
number of postgraduate studies on listening over the past 10 years. In our 
study, it was found that the majority of the studies were completed at Gazi 
University, Nevşehir Hacı Bektaş Veli University, and Kütahya 
Dumlupınar University. Similarly, in the majority of studies in the 
literature, it was concluded that the highest number of postgraduate 
studies on listening were conducted at Gazi University (Doğan and 

Özçakmak, 2014; Boyacı and Demirkol, 2018; Kavum, 2021; Soyuçok, 
2022; Potur, 2023). 

Institutes 

When evaluated by institutes, it was understood that the postgraduate 
studies on listening between 2014 and 2023 were mostly completed in 
institutes of educational sciences (f=115), followed by institutes of social 
sciences (f=56). Similarly, in the analysis study conducted by Kavum 
(2021), 41 of 55 postgraduate studies identified were conducted in 
institutes of educational sciences (75%), and 14 (25%) of them were carried 

out in institutes of social sciences. In the study conducted by Doğan and 
Özçakmak (2014), it was found that the distribution of the postgraduate 
studies was as follows: 53% of them were in institutes of social sciences, 
45% of them were in institutes of educational sciences, and 2% of them 
were in institutes of health sciences. Compared to the results of our study, 
this situation can be explained by the increasing number of institutes of 
educational sciences over the past 10 years. In our study, it was revealed 
that the studies on listening between 2019 and 2023 were completed in 

institutes of health sciences, postgraduate education, winter sports and 
sport sciences. This finding is important as it indicates that the 
postgraduate studies on listening spread across different types of 
institutes. 
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Departments 

In our study, it was found that the studies on listening were written in 23 
different departments. The number of departments became 19 between 
2019 and 2023 whereas the number was 12 between 2014 and 2018. The 
majority of the studies were carried out in the department of Turkish and 

social sciences education (f=115), followed by primary school teaching 
(f=27), and special education (f=14), respectively. The finding that the 
majority of the studies were conducted in the department of Turkish and 
social sciences education, as reported in the studies by Potur (2023) and 
Kavum (2021), supports our study. Furthermore, in our study, it was 
revealed that some studies on listening were carried out in fields of science 
such as audiology, nursing, biophysics, otolaryngology, and speech and 
language therapy. Potur’s (2023) study also supports this result. This is 

remarkable as the departments in listening studies have become more 
widespread, gaining an interdisciplinary feature. 

Target Audiences 

It was observed in our study that the studies on listening were mostly 
carried out with secondary school students (f=68), followed by non-native 
speakers (f=53), and primary school students (f=33). The literature 
indicates that secondary school students are the preferred target audience 
in most of the postgraduate studies on listening (Doğan and Özçakmak, 

2014; Kemiksiz, 2017; Kardaş, Çetinkaya, and Kaya, 2018; Doğan Kahtalı, 
Oğuz, Cayhan, and Taşkın, 2020; Kavum, 2021; Göçer and Bıyık, 2022; 
Potur, 2023). Generally, findings in the literature suggest that studies on 
listening focusing on preschool, primary school, and high school levels are 
not at the desired level (Doğan and Özçakmak, 2014; Kardaş, Çetinkaya, 
and Kaya, 2018; Doğan Kahtalı, Oğuz, Cayhan, and Taşkın, 2020; Göçer 
and Bıyık, 2022). In our study, although not sufficient, it was found that 
compared to the period of 2014-2018, there was a proportional increase in 

the number of postgraduate studies targeting preschool and primary 
schools from 2019 to 2023. In addition, it was concluded in our study that 
there are a considerable number of postgraduate studies targeting special 
education (f=27). 

Topics 

It was revealed that among 205 postgraduate studies on listening, 420 
frequencies were created under 29 different topics. This result indicates 
that each study covers approximately 2 topics. It was also found that the 
majority of the studies were conducted on instructional methods and 

techniques (f=70), followed by the studies on teaching Turkish to foreigners 
(f=53), coursebooks (f=47), reading education (f=32), and types of listening 
(f=27). Upon scrutinizing the studies in the literature, it was concluded 
that the majority of the studies on listening were about listening methods 
and techniques, with topics such as “listening attitude, listening 
comprehension, listening instruction, listening activities, and views on 
listening” (Kemiksiz, 2017; Kardaş, Çetinkaya, and Kaya, 2018; Soyuçok, 
2022; Göçer and Bıyık, 2022; Potur, 2023). On the other hand, it was 

observed in our study that the popularity of postgraduate studies on 
reading education and writing education declined, while studies on 
textbooks, speaking education, listening activities, and types of listening 
gained popularity. 
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Research Designs 

In our study, it was found that the majority of the postgraduate studies on 
listening conducted between 2014 and 2023 employed quantitative 
designs (f=115), followed by qualitative designs (f=64), and mixed methods 
(f=26). In the literature, studies on listening often employed quantitative, 

qualitative, and mixed designs, respectively (Eyüp, 2020; Doğan Kahtalı, 
Oğuz, Cayhan, and Taşkın, 2020; Kavum, 2021; Soyuçok, 2022; Göçer 
and Bıyık, 2022). In our study, it was noted that experimental design (f=49) 
was the most preferred in quantitative studies, while case study design 
(f=25) was the most preferred within qualitative studies. Kavum (2021) and 
Potur’s (2023) studies emphasized experimental design and document 
analysis the most, while Kemiksiz’s (2017) study preferred survey and 
document analysis. In our study, it was revealed that in all mixed methods 

studies (f=26) and many qualitative studies (f=20), only “qualitative” and 
“mixed” designs were used, without specifying any particular design. 

Samples/Study Materials  

In our study, it was determined that out of the 174 postgraduate listening 
studies conducted with sampling, 123 opted for a sample size within the 
range of “0-100”, with the most common range being “21-40” (f=40). This 
finding conforms with Yangil’s (2022) study, which reported a preference 
for sample sizes ranging from 31 to 100, and Kavum’s (2021) research, 

which noted a preference for sample sizes between 51 and 100. On the 
contrary, Eyüp’s (2020) study identified a predominance of sample sizes 
ranging from 101 to 200. The variance in findings might be attributed to 
some factors such as the exclusive focus on Turkish language teachers 
and the analysis of only articles in the respective study. Additionally, in 
our study, among the 31 listening studies employing study materials, the 
most commonly used types of materials were texts (f=12) and activities 
(f=11). 

Measurement Tools 

In our study, it was understood that a total of 510 measurement tools were 
utilized in 205 postgraduate studies on listening. The most commonly used 
measurement tools were forms (f=148), tests (f=129), and scales (f=105), 
while the least preferred ones were checklists (f=3), programs (f=4), and 
rubrics (f=3). Similarly, in the study conducted by Kavum (2021), it was 
found that tests, scales, personal information forms, and interview forms 
were the most commonly used measurement tools. Eyüp’s (2020) study 
highlighted scales as the predominant tools, while documents were 

emphasized in Yangil’s (2022) research, and documents along with 
interview forms were reported in Karbuz’s (2023) study. Moreover, our 
analysis revealed that the majority of the studies employed a single 
measurement tool (f=77), followed by those utilizing two tools (f=44). It was 
further observed that quantitative studies utilized the highest number of 
measurement tools overall (f=276), whereas mixed-method studies 
exhibited the highest average number of tools per study (X=3.96). 

General Evaluation 

Our study, which performed a bibliometric analysis of postgraduate 
studies on listening from 2014 to 2023, was discussed in comparison with 
other studies evaluating academic works such as postgraduate studies, 
articles, books, and conference papers about listening. Following these 
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comparisons under 10 headings, some conclusions have been summarized 
in this section. Firstly, in terms of years of publication, our study covering 
the years 2014-2023 found 205 postgraduate studies on listening, 
indicating a significant increase compared to previous years. However, the 
finding of relatively fewer postgraduate studies on listening in some recent 

studies on listening raises the need for more stringent criteria in the 
selection process. 

Regarding types of postgraduate studies, it was found that there was not 
a significant change in the distribution between master’s theses and 
doctoral dissertations, with doctoral dissertations being many fewer in 
number. Our study determined 60 universities where postgraduate studies 
on listening were written, indicating an increase in the prevalence of 
listening studies at the university level compared to previous analysis 

studies. When compared with the literature, the results obtained by 
institutes showed that postgraduate listening studies were predominantly 
conducted in institutes of educational sciences, and there was also 
diversity in terms of types of institutes. The fact that the studies on 
listening were submitted to 23 different departments indicates that 
listening skill is being studied by other disciplines as well, suggesting an 
interdisciplinary trend. 

In terms of target audiences, it was understood that the postgraduate 

listening studies primarily focused on secondary schools, but foreign 
students also gained popularity as samples. On the other hand, both old 
and new studies prioritized the topic of listening methods and techniques. 
However, it was found in our study that postgraduate studies about 
reading education and writing education were less preferred, while studies 
on coursebooks, speech education, listening activities, and types of 
listening were more prevalent. Regarding methodology, it was concluded 
that quantitative methods were predominantly used, a finding supported 

by the literature. Within quantitative research, experimental designs were 
prevailingly preferred, while case study designs were more prevalent within 
qualitative research. As for samples/materials, it was concluded that the 
majority of research on listening involved samples or study groups, with 
fewer studies using materials. Most of the studies preferred sample sizes 
ranging from 0 to 100. In terms of measurement tools, it was determined 
that scales, documents, interview forms, and tests were the most 
commonly used measurement tools in analysis studies. 

Implications 

Analysis studies focusing on the fundamental skills in Turkish language 
teaching should be reconducted in five-year periods. In that vein, young 
researchers can familiarize themselves with the field, while senior 
academics are provided with a comprehensive evaluation opportunity. In 
our study, postgraduate studies on listening skills over 10 years were 
scrutinized. Researchers can conduct analysis studies evaluating other 
academic works written on reading, writing, and speaking skills in recent 
years. These studies can be based on postgraduate studies or sources such 

as articles, books, and conference papers. 

In our study, postgraduate studies on listening skills in the context of 
native language were examined. Researchers can focus on studies about 
teaching Turkish to foreigners in terms of listening skills. Additionally, 
academic studies about listening written in other languages such as 
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English, French, German, Arabic, and so on can be subject to 
investigation. 

The number of students taking master’s and doctoral degrees in Turkish 
language teaching has increased, leading to hundreds of academic studies 
being conducted each year, particularly theses and articles. This situation 

has resulted in a concentration on certain topics within Turkish language 
studies. Researchers can utilize academic studies focusing solely on these 
topics in analysis studies. 

In our study, it was found that postgraduate studies on listening skills are 
most commonly conducted with secondary school students and foreign 
learners, yet studies involving other groups are not at a sufficient level. 
Thus, researchers working on listening skills can carry out studies 
targeting high school and university students, teachers and academics, or 

bilingual individuals of Turkish aristocrats. 
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